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Abstract 
The high incidence of social vices like xenophobia, rape, robbery, religious 
intolerance and high level corruption in both private and public sectors is 
character bankrupt related; also the high level of graduate unemployment and 
poverty in developing countries especially Africa is an indication that the 
present education system is not functional as it has not emphasized much on 
skill development of individuals who are supposed to drive the state economy. 
It is against this backdrop that this paper advocates teacher education for 
character and skill development as a recipe to curb this menace of a near 
lawless society. The paper examines who the teacher is, what attributes of the 
teachers endear him as a role model to his learners, what teacher education is, 
problems of teacher education and makes recommendations on how learners 
should possess high value character standard endowed with skills so as to 
contribute their quota to national, regional or global development. 
 
The society today is bedeviled with all kinds of ills. This  has led to the 

deterioration of established societal norms, values and culture. The society therefore, 
requires adequate human and material resources to improve her social structure, 
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preserve the norms, values and culture of her citizenry and enhance economic 
development. Education is prerequisite for structuring character and creating wealth 
through application of the acquired skills. Therefore, teacher education has an important 
role to play to adequately prepare the would be learners of tomorrow for their roles in 
the society where they belong in order to achieve the set objectives of self reliance. 
Teachers’ influence is felt in every individual because people in other professions and 
workers in every society have at different times passed through a teacher, therefore 
whatever one becomes today is a direct outcome of what teachers have impacted onto 
them. The saying that no nation ever rises above the quality of its teachers illustrate the 
important position which teachers occupy in the society. Therefore, educational 
institutions should provide solid training programme in basic skills with educational 
arrangements that are friendly, adapted for the benefit of people at large rather than 
individuals. This requires a supportive teacher education programme that can render the 
specialized training to the prospective learner. 
Making teacher education relevant is to ensure that it restructures the learner, impacts 
into him  (the learner) the desired skills and maintain his vision of life. Teacher 
education is therefore, a tool that cannot be avoided in character moulding and skills 
acquisition. 
 

Teacher Education for Character Development 
In the last one hundred years, character education/ development is seen as a primary 
function of educational institutions. John Locke, a 17th century English philosopher 
advocated education as education for character development. Likewise John Stuart Mill, 
a 19th century English philosopher viewed development of character as  a solution to 
social problems and a worthy educational ideal. Also Miller and Kim  (1998)  observed 
that education has for its object the formation of character. In the area of character and 
moral Development, Lickona (1999) Nucci (1989) opined that additional emphasis must 
be placed on the philosophical “why” of education; in addition to the technical “how”. 
The views of these scholars imply that education is an instrument for development of 
character, and character when developed brings solution to life social problems. 
 

Impacting Moral and Character Development 
Campbell and Bond (1982) stated that there are four major questions to be addressed 
when focusing on character development. They are: 
- What is good character? 

- What causes or prevents it? 
- How can it be measured so that efforts at improvement can have cognitive 

 feedback and 
- How can it be developed? 

 As can be observed, good character is defined in terms of one’s action. 
 Traditionally, character development has focus on traits or values appropriate 
 for the industrial age such as obedience to authority, worth,  ethics, working in 
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 group under supervision etc. teacher education must therefore, promote 
 character based on values appropriate for the formation age: truthfulness, 
 honesty, integrity, humility, individual responsibility, wisdom, justice, 
 steadfastness and dependability. 
 In terms of what influences character development, Campbell and Bond (1982) 
 proposed the following as major factors in the moral development and behavior 
 of youths in contemporary society. 
- Heredity 
- Early childhood experience 
- Modeling by important adults and other youths 
- Peer influence 
- The general physical and social environment 
- Communication media 
- What is taught in schools and other institutions 
- Specific situation and roles that elicit corresponding behavior. 

 These sources of influence are listed in appropriate order in order to suggest 
 why we often seek solution to social problems through school. It is important to 
 realize that while schools do and should play a role in the development of 
 character, families, communities and society in general also have an important 
 influence (Huitt, 1999). 
 Any Framework for impacting moral and character development is arbitrary 
 unless it is based on philosophical foundation. Unfortunately, series of studies 
 by Hartshorne and colleagues (1928,1929 and 1930) showed that particular 
 technique of character training such as in class discussion or even practicing 
 helping activities bore little or no significant relationship to pupils later pattern 
 of moral conduct. However, a review of research of Wynne (1989) reports that 
 the quality of relationship among faculty (and between the faculty and adult in 
 authority) is a major factor in the development of student character. An 
 atmosphere of adult harmony is vitally important. According to Wynne, the 
 schools that effectively assist pupil’s character development are: 
- Structure, so that pupils are surrounded by a variety of opportunities for them to 

 practice helping (prosocial) conduct. 
- To provide pupils both individually and collectively with many forms of 

 recognition for good conduct. 
- Orientate forward-maintaining system of symbols, slogans, ceremonies and 

 songs that highlight pupils collective identities. 
- To be dedicated to maintain pupils discipline, via clear, widely disseminated 

 discipline codes that are vigorously enforced and backed up with vital 
 consequences. 
-  To be committed to academic instruction and assign pupils significant 

 homework and otherwise stress appropriate academic rigor. 
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- To be sensitive to the need to develop collective pupils loyalties to particular 
 classes, clubs, athletic groups and other programmes in the school. 
- To be sympathetic to the values of the external adult society, and perceive it as 

 largely supportive and concerned with the problems of the young to be disposed 
 to define “ good character” in  relatively immediate and traditional terms. 
 
The Teacher 
At one time or the other, everybody today must have been under the tutelage of 
somebody. During the period of tutelage, the learner is usually taught or indoctrinated 
with the principles of his “mentor” who may be referred to as his teacher. Oxford 
Advanced learner’s dictionary (6th edition) defined the teacher as  a “person whose job 
is teaching especially in a school”. The teacher therefore is a vital resource in impacting 
knowledge and skill to the learner. (Aja, 2013) 
 
Qualities of A Good Teacher 
If we are to think back to our school days and ask who was our favourite teacher? And 
who was the teacher you dreaded having, almost everyone will instantly be able to 
answer these questions. Whatever answer that we give, it takes a perfect blend of 
several qualities to create a truly effective (good) teacher who can have a lasting impact 
on virtually every learner. 
Some qualities which a teacher must posses include: 

� Love to teach: The most important quality that every teacher should posses is love and 
passion for teaching young people. 

� Demonstration of caring attitude: Taking the time to get to know a learner on a 
personal level takes a lot of time and dedication; once a learner believes that teacher 
truly cares for him/ her then there is no limit to what that learner can achieve. 

� A good teacher is willing to think outside the box: Teaching is exciting because 
learners learn differently, and so the teacher  has to find and utilize different strategies 
to teach every learner. 

� A good teacher relates to his or her learners: the best teacher works hard to figure 
out how to relate to each of their learners. Special areas of interest in a learner are 
identified (e.g sports) and the teacher discusses it with the learner. This will naturally 
create a connection. 

� A good teacher is an excellent communicator to his learners, learners’ parents and the 
staff team. 

� A good teacher is proactive rather than reactive. No matter how well you plan, there 
will be surprises. Being proactive can cut down these surprises tremendously, thus 
making you more effective overall. 

� A good teacher strives to be better: No matter how long a teacher has taught, he 
should always want to grow as a teacher every year, there should be a research, new 
technology and new educational tools that will make you a better teacher. The teacher 
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therefore should seek out professional development opportunities so that something new 
can be applied in the class. 

� A good teacher uses a variety of media in his lessons: We are in a digital age where 
learners are bombarded by technological advances, hence the teacher should not be 
afraid to use other forms of media within their lessons. 

� A good teacher challenges his/her learners: often times, the teacher that challenges 
learners with tasks are looked at as being difficult, this is harder than the average 
teacher thus learners see such teachers as least favourites at that time but then later on in 
life, they are the ones many learners will remember and want to thank because of how 
well they prepared them for life after school days. When you challenge your learners 
you maximize your time with them so that they learn more than they ever thought they 
could learn. 

� A good teacher understands the content they teach and know how to explain that 
content in a manner that their learners will understand. 
According to Aja (2013), every society is what it is because of what their teachers 
(leaders) are. It therefore follows that if good teachers posses all these values (qualities) 
mentioned, they will invariably pass them onto would be teachers and leaders because 
most learners look up to their teachers as role model particularly those with positive 
good life style, hence a better society character wise. 
 
The Concept of Teacher Education 
Teacher education is a type of education designed to train or produce professional 
teachers and other education workers. Okafor (1991), defined teacher education as the 
academic curricular configuration designed solely for professional preparation of 
teachers, school administrators/ supervisors and school guidance counselors. In other 
words, it is any of the formal programmes designed for the preparation of teachers and 
other school allied workers. It is the structures, institutions, and processes by means of 
which men and women are prepared for work in schools (Encyclopedia Britannica, 
2012). For Buseri and Paully (2011), teacher education is a deliberate, well articulated, 
purposeful, organized and managed programme or process with the aim of the society 
concerned. This is so because no one is supposed to be in the business of teaching in the 
real sense without a conscious effort of undergoing a formal process of training if such 
person wants to be a professional teacher. It is because teachers are trained to achieve 
certain degree of techniques, skills, abilities, initiatives, innovations and productivity in 
the business of teaching that Paully (2010) described teacher education as the training of 
a would-be teacher to improve his quality in executing his duty of bringing up learners 
to become knowledgeable about themselves, their communities, their roles in the 
community and how they can better play the roles in a  more productive than destructive 
manner, thereby becoming tools of development. It is only when people are adequately 
prepared for the challenges of life in his society that he or she will contribute positively 
to the society which in extension will guarantee freedom from danger, damage and fear. 
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Challenges Of Teacher Education 
The myriads of challenges confronting teacher education in Africa can be summarized 
thus, they include: 

1. Poor motivation of teachers: The first item of the objectives of teacher education in 
Africa should be to produce highly motivated conscientious and efficient classroom 
teacher education for all levels of the education system. Contrary to these objectives, 
teachers in Africa are the worst remunerated set of workers; that is why candidates that 
are seeking for admission into the universities, polytechnics and colleges accept teacher 
education programme as the last option. Similarly graduates seeking for job accept 
teaching as the last resort and ready to leave as soon as opportunity calls. The incessant 
strike actions embarked on by teachers at one time or the other at various levels of 
education system is an indication of the criminal neglect of the welfare of teachers at all 
levels of the government of Africa. 

2. Poor Funding of Education/ Financial Indiscipline: Education which is adopted as 
instrument par excellence for national development ranks among the least on the 
national budget. Since 2000 to date education sub sector has never been allocated more 
than 15% of the annual national budgetary provisions in most African countries not to 
talk of the 26% minimum prescribed by UNESCO. What this means is that everything 
including qualified personnel are in short supply in the education sector. Worst still is 
gross mismanagement of the limited funds allocated to education by those at the helm 
of affairs. 

3. Poor regulation of the Teaching Profession: The proliferation of different bodies in 
charge of different levels of the education system help in making professionalization of 
teaching in Africa practically impossible. This orchestrated the continuous staying of 
non-professional teachers in the teaching profession. 

4. Poor Implementation of Government Policies and Programmes: Africa as a 
continent is good in formulating laudable policies and programmes but these policies 
and programmes are either not implemented or abandoned halfway. This has been 
attributed to political instability, poor planning, inadequate qualified personnel, 
inadequate funds as well as inconsistencies in the policies to mention but a few. 

5. Curriculum Inadequacies: The curriculum for teacher education programme in Africa 
over emphasizes theory at the expense of practical or internship. This has made the 
graduates on completion of their programme to be naive and most of the time not being 
able to handle students in the class. Also most of the institutions concerned with the 
training of teachers have no specific curriculum for different levels of education system 
thus giving room for teachers to play all wings and jack of all trade who is said always 
to be master of none. Aninwere (2011) noted that many teacher education curriculum 
today are unsuitable, inadequate and irrelevant to our cultural needs and other 
peculiarities. 

6. Poor Social Status of the Teacher: The social rating of teachers has made young 
products to shy away from going into teaching. Some who accidentally find themselves 
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into teaching find it difficult to introduce themselves as teachers. Parents do not help 
matters as they can never be happy to be called papa teacher or mama teacher or worst 
still no parent can recommend teaching or teaching education programme to their 
children as the best option. 

7. Inadequate ICT knowledge: Most teachers in Africa especially those of them at the 
primary and secondary schools in the rural areas do not have enough ICT knowledge. 
This has made the teachers to be out of context in this era of global technology where 
the major means of dispensing knowledge is through ICT. This is also the reason for 
young people’s negative attitude toward teaching as it is seen as being cumbersome and 
tiring. 
 
Conclusion 
Teacher’s influence is always felt in every aspect of the society. All other professionals 
and workers within the society have at one time or the other passed through the tutelage 
of a teacher and thus whatever they now become is a direct outcome of what teachers 
have passed on to them. The saying that no nation ever rises above the quality of its 
teachers illustrates the pivotal position which teachers occupy in the society. Thus, 
schools should always provide a solid training in basic skills with educational 
arrangements that are friendly, democratic and communal. This requires a supportive 
teacher education programme that can render such specialized training to the 
prospective teachers. 
 
Recommendations on the Way Forward 

As a way forward, the following recommendations are made: 

1. Specialization of would be teachers should commence right from the onset of their 
training programme. 

2. One year mandatory education exchange programme for pre-service teachers will help 
to inculcate the core values and ethics of their training. 

3. Education sub-sector should set up a minimum standard for all programmes of teacher 
education in Africa. 

4. There should be a synergy between colleges of education and the government on the 
type of teachers to produce. 

5. The production of appropriate curriculum that will emphasize on appropriate 
methodology that will be learner centered, activities based will help learners to acquire 
the needed skills. 

6. Proper funding: Education sub-sector should be provided with enough fund to cater for 
the needs of teachers and the learners. 

7. Recognition for teachers. 

Teacher Education for Character and Skills Development in Africa – David Egiri Obaike 
Eje Sunday Ate and Inayi Lydia Adi 
 



216 

 

International Journal of Academia, Volume 1 No.1, May, 2016 

8. A regional education summit for all African countries should be convened with a view 
to producing an education blueprint taking into consideration, technological, social, 
cultural and manpower needs of member communities in the 21st century. Also, a 
regional body be established to implement and monitor the blue print. 

9. The Child Development Programme (CDP), Hyde School all in USA; and the City 
Montessori School (CMS) in India are educational programmes that require both 
individuals and the schools to concentrate on developing character specifically courage, 
integrity, concern for others, curiosity and leadership. African countries need to emulate 
such programmes as they are likely to help mould the character of her citizenry. 
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